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Abstract 
The purpose of this study was to determine how the role 
of a Midwestern university Counseling Center is perceived by 
select university populations. The null hypothesis stated 
that no significant differences would exist among groups in 
their perceptions of the appropriateness of various student 
concerns for discussion at the Counseling Center. Responses 
were gathered through a written survey, which was a version 
of the Counseling Appropriateness Checklist (CACL). The 
instrument consisted of 60 items related to student issues 
and one item regarding familiarity with Counseling Center 
services. It was revised by this writer and three university 
professors of a graduate counseling program to better 
represent current language and student issues. 
Within this examination, respondents were grouped by 
university status (administrators, faculty, students), 
gender, and subgroup (male administrators, female 
administrators, etc.). Differences in perceptions within and 
among these groups were rated in relation to scores on three 
scales of Student Concerns (Adjustment to Self and Others, 
College Routine, Vocational Choice). Familiarity data was 
gathered via respondents' indication of one of three levels 
of knowledge of Counseling Center services and functions. 
Statistical analyses used to measure combined group, group, 
and subgroup differences were computation of mean scores, 
one-way analysis of variance, and two-tailed ~-tests for 
paired samples for the Student Concerns scales. 
Additionally, chi-square analysis was conducted for the 
Familiarity scale. 
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Significant differences in perceptions were found to 
exist between administrators and students on the Adjustment 
to Self and Others scale, as well as within groups when mean 
scores for the three Student Concerns scales were compared. 
Analysis of the Familiarity scale also elicited differences 
between groups. Gender, however, was not found to be 
significant on any of the four scales. 
Significant differences occurred among and within groups 
sampled, therefore the null hypothesis failed to be 
supported. These results were found to be consistent with 
previous studies in terms of significant differences 
specifically on the Adjustment to Self and Others scale. 
However, this study was the first using a version of the CACL 
in which all groups surveyed rated the Adjustment to Self and 
Others scale highest. Furthermore, all groups surveyed found 
problems of the College Routine scale to be second most 
appropriate for counseling, and the Vocational Choice scale 
to be least appropriate. Thus, administrators, faculty, and 
students agreed that personal problems were most appropriate 
for discussion at the Counseling Center. 
Differential Perceptions iv 
Acknowledgements 
Reflecting on those who have assisted me in this 
endeavor, I found myself thinking of dearly valued people 
whose assistance with this project represents only a fraction 
of their contributions to my life. 
I wish to thank my committee members from the Department 
of Educational Psychology and Guidance at Eastern Illinois 
University, Dr. Kenneth Matzner, Dr. Lynda Kayser, and Dr. 
Robert Saltmarsh. For their time assisting me in formulating 
and editing my thesis, particularly the extensive efforts of 
Dr. Matzner, I am most grateful. Having been their student 
for the past two years, I have benefited from challenge, 
insight, and the graceful presence of the finest counseling 
and education have to offer. For these models of inspiring 
professionals and people, I am genuinely enriched and 
motivated to pursue lifelong growth. 
I am further indebted to Douglas Bower, Director of 
Testing Services at Eastern Illinois University. His patient 
assistance as statistician not only provided me with vital 
analyses, but a much appreciated education in statistics. 
My parents, Tessa Hill and Robert Noe, have been a 
boundless source of love and encouragement toward my 
potential throughout my entire life, the implications of 
which are innneasurable. Nevertheless, any successful 
ventures in graduate school and in my career have most 
certainly been rooted in their steadfast support. For this, 
and so much more which cannot adequately be described in 
words, my heart will always hold tremendous gratitude and 
love for my parents. 
Differential Perceptions v 
During this project, as with any endeavor, I have known 
the extraordinary love of my husband, William Parker Melvin, 
Jr. His generosity of spirit continually inspires the best 
in me as a student, professional, and human being. His 
friendship and support have been innnense and unconditional 
and have motivated me to grow in my career, his enthusiasm 
about which seems endless. For his devotion to and respect 
of who I am and who I continue to become, I remain humbly 
blessed. 
Differential Perceptions vi 
Table of Contents 
Chapter Page 
1: Introduction 1 
Statement of Problem 1 
Purpose of Study 1 
Benefits of Study 1 
Null Hypothesis 2 
Definition of Terms 2 
2: Review of Literature 4 
Pioneer Studies by the Author of the 
Counseling Appropriateness Checklist (CACL) 4 
Supportive Studies Which Utilized the CACL 7 
Supportive Studies Which Utilized Methods Other 
Than the CACL 14 
Studies which utilized instruments similar 
to the CACL 14 
Differing populations surveyed 17 
Differing areas of perceptions surveyed 20 
Overall attitude toward counseling 
services 20 
Knowledge of counseling staff and 
services 21 
Potential use of counseling services 24 
Summary 25 
3: Method 27 
Participants 27 
Materials 28 
Procedure 31 
Statistical Design 31 
(table continues) 
Differential Perceptions vii 
Chapter ~ 
Limitations 32 
4: Results 34 
Reliability Data 34 
Statistical Data 34 
Mean scores for Student Concerns scales: 
combined groups, status and gender groups, 
and status-gender subgroups 34 
One way analysis of variance for Student 
Concerns scales: status and gender groups 43 
~-tests for Student Concerns scales: 
combined groups and status groups 43 
Chi-square analysis for Familiarity scale: 
status and gender groups, and status-gender 
subgroups 53 
5: Swmnary of Findings, Discussion, and Implications 62 
Summary of Findings 62 
Discussion 62 
Additional Limitations 64 
Implications 65 
Suggestions for Further Research and Practice 67 
References 70 
Appendices 74 
A: Cover Letters to Potential Participants: 
Initial and Follow-Up Mailings 75 
B: Revised CACL and Key to Scales 78 
C: Original CACL and Key to Scales 85 
D: Revisions to the CACL 92 
List of Counseling Center Presenting Issues 
and Diagnoses Used to Revise CACL 93 
(table continues) 
Chapter 
Differential Perceptions 
Revisions to Original CACL Items 
Items Added to Revised CACL 
viii 
Page 
94 
98 
Differential Perceptions ix 
List of Tables 
Table 
1 Reliability for Student Concerns Scales 35 
2 Mean Scores for Adjustment to Self and Others 
Scale: Combined Groups, Status Groups, and Gender 
Groups 36 
3 Mean Scores for College Routine Scale: Combined 
Groups, Status Groups, and Gender Groups 37 
4 Mean Scores for Vocational Choice Scale: Combined 
Groups, Status Groups, and Gender Groups 38 
5 Mean Scores for Adjustment to Self and Others 
Scale: Status-Gender Subgroups 40 
6 Mean Scores for College Routine Scale: Status-
Gender Subgroups 41 
7 Mean Scores for Vocational Choice Scale: Status-
Gender Subgroups 42 
8 One Way Analysis of Variance for Adjustment to Self 
and Others Scale: Status Groups 44 
9 One Way Analysis of Variance for College Routine 
Scale: Status Groups 45 
10 One Way Analysis of Variance for Vocational 
Choice Scale: Status Groups 46 
11 One Way Analysis of Variance for Adjustment to 
Self and Others Scale: Gender Groups 47 
12 One Way Analysis of variance for College Routine 
Scale: Gender Groups 48 
13 One Way Analysis of Variance for Vocational 
Choice Scale: Gender Groups 49 
14 ~-Tests for Adjustment to Self and others and 
College Routine Scales: Combined Groups and Status 
Groups 50 
15 ~-Tests for Adjustment to Self and Others and 
Vocational Choice Scales: Combined Groups and 
Status Groups 51 
(list continues) 
Differential Perceptions x 
Table Page 
16 ~-Tests for College Routine and Vocational Choice 
Scales: Combined Groups and Status Groups 52 
17 Chi-Square Analysis for Familiarity Scale: Status 
Groups 55 
18 Chi-Square Analysis for Familiarity Scale: Gender 
Groups 57 
19 Chi-Square Analysis for Familiarity Scale: Status-
Gender Subgroups 59 
Differential Perceptions 1 
Chapter 1: Introduction 
Statement of Problem 
In light of past studies finding differential 
perceptions of university counseling centers among various 
campus populations (e.g. Warman, 1960, 1961, Johnson, Nelson, 
and Wooden, 1985, Carney, Peterson, and Moberg, 1990), it is 
possible that perceptions of the Eastern Illinois University 
Counseling Center differ among local campus communities. 
This possible lack of a uniform perception of the role of the 
Counseling Center within the University could influence 
effective implementation and use of services. 
Pu.tp<>se of Study 
The purpose of this study was to survey select campus 
populations in order to determine how the role of the 
Counseling Center is perceived at a mid-sized Midwestern 
university. This was achieved via analysis of respondents' 
indications of the appropriateness of various student 
concerns for discussion at the Counseling Center. 
Benefits of Study 
Firstly, gathering information on university 
administrator, faculty, and student perceptions could help in 
determining priorities in allocation of funds for services at 
university counseling centers. Secondly, in addition to 
providing information on current perceptions among different 
university groups, this study also indicated these groups' 
general familiarity with the Counseling Center. With 
information collected on perceptions of and familiarity with 
services, the degree to which populations surveyed are 
realistically informed about the Counseling Center could be 
determined. 
Null Hypothesis 
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It was hypothesized that no significant differences 
would exist within and among sample groups of administrators, 
faculty, and students in their perceptions of the 
appropriateness of various student concerns for discussion at 
the Counseling Center. 
Definition of Terms 
Mid-sized Midwestern University: a campus of over 11,000 
on- and off-campus, part- and full-time enrolled students. 
It is located in a rural connnunity of approximately 10,000 
residents which maintains one large and three to four small 
manufacturing interests. The campus is surrounded by 
farmland and is located fifty miles from the nearest city of 
100,000 residents or more. Both the university and community 
are largely comprised of Euro-Americans, with few minorities 
being permanent residents, and a campus minority enrollment 
of approximately 6% of the total student population. 
University counseling center: an on-campus off ice 
staffed by professional counselors assisting students with 
concerns related to their personal lives, classes, and future 
career. 
CACL: the abbreviation for the instrument used in this 
study, Warman's (1960, 1961) Counseling Appropriateness 
Checklist. 
Student Concerns scales: the three factors of the CACL 
Student Concerns items (Adjustment to Self and Others, 
College Routine, and Vocational Choice) identified by 
Warman's (1960) research. 
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Familiarity scale: the one item of the CACL pertaining 
to knowledge of Counseling Center services and functions. 
This scale is discussed in research by Gelso, Karl, and 
O'Connell (1972). 
Combined groups: includes all study participants. 
Status groups: includes study participants identified as 
administrators, faculty, and students. 
Gender groups: includes study participants identified as 
males and females. 
Status-gender subgroups: includes study participants 
identified as male administrators, female administrators, 
male faculty, female faculty, male students, and female 
students. 
Administrators: includes the University President, Vice 
Presidents, Deans, and Department Chairs during the Fall, 
1996 semester. 
Faculty: includes part- and full-time university 
instructional staff, excluding Department Chairs, during the 
Fall, 1996 semester. 
Students: includes part- and full-time on-campus 
undergraduate and graduate students enrolled during the Fall, 
1996 semester. 
Differential Perceptions 4 
Chapter 2: Review of Literature 
Pioneer Studies by the Author of the Counseling 
Appropriateness Checklist 
The Counseling Appropriateness Checklist (CACL) was 
created by Warman (1960) as a measurement instrument for his 
1958 dissertation, which then served as the basis for his 
1960 study at Ohio State University. The purpose of the 
CACL, as Warman defined it, was to identify perceptions of 
the role of a university counseling center by measuring the 
degree to which members of different campus populations 
believed various student problems were appropriate for 
discussion at the campus Counseling Center. 
In creating the CACL to serve this purpose, Warman 
(1960) decided upon an attitude-survey approach, and a large 
pool of potential items was collected. To be included in the 
pool, items were required to express a problem which might be 
found among college-age people. Five counselors then divided 
the resulting 362 items into subtests. This was a 
requirement for the later statistical analysis of results. 
According to Warman, these counselors did not affect the 
study's outcomes, since no item selected to a subgroup of 
items had any negative correlations with the total subgroup. 
This was achieved by requiring that at least four of the five 
counselors agree upon each item's subgroup assignment. To 
compare items sorted by the counselors, two non-psychologists 
also sorted items to a high degree of agreement with the 
counselors. Though the sorting of the non-psychologists was 
not used in item selection, the agreement between the non-
psychologists and the counselors suggested that psychological 
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training was not required to be able to adequately sort the 
items into preliminary general categories. Ultimately, the 
five counselors divided 100 reliably sorted items into nine 
categories. The directions instructed respondents to 
indicate on a Likert scale from one ("Definitely 
Inappropriate") to five ("Most Appropriate") the extent to 
which they believed each item was appropriate for discussion 
at the Counseling Center. 
In choosing subjects, Warman (1960) followed the 
principle of including a wide variety of people who could be 
expected to know something about the Counseling Center. 
Subjects had been on the campus for at least one academic 
quarter preceding the survey. The pool included Counseling 
Center professionals, student personnel workers, faculty 
whose last names began with "S," students prior to 
counseling, and the same students after three counseling 
sessions. Warman hypothesized that differences in 
perceptions would exist within and among groups surveyed as 
to the appropriateness of various student problems for 
discussion at the Counseling Center. In analysis, 84% of the 
original group approached, or 250 questionnaires, were used. 
The remainder of the questionnaires were either not returned 
or were unusable. 
To determine results, Warman (1960) used the Wherry-
Winer factor analysis method to establish three specific 
factors: College Routine (" ••• adjustment to the necessities 
and routine of establishing oneself satisfactorily in the 
academic setting"), Vocational Choice (" ••• concern about 
long-range career planning"), and Adjustment to Self and 
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Others (" ••• interpersonal and intrapersonal adjustment") 
(p. 271). Among these three groups, Warman found that 
respondents generally indicated the Vocational Choice factor 
to be most appropriate for discussion at the Counseling 
Center, followed by College Routine and Adjustment to Self 
and Others. Some variations in this ranking were from 
students after counseling, who indicated the Vocational 
Choice factor was more appropriate than faculty indicated, 
and from Counseling .Center professionals, who placed 
Adjustment to Self and Others second and College Routine 
last. Furthermore, the Counseling Center professionals' 
ratings of the appropriateness of items under Adjustment to 
Self and Others were significantly higher than any of the 
other four groups surveyed. With regard to within group 
variability, the Counseling Center professionals were also 
found to have the most homogeneous viewpoints as compared to 
the other four groups. 
The implication of these results, particularly 
considering the preceding statement,. was stated in the 
following way: 
If counselors are to provide the full range of 
counseling services which they presently feel 
appropriate, they must better orient and educate other 
people to the kinds of problems with which counselors 
feel they can be helpful, and which are actually 
discussed with them by counselees. (Warman, 1960, 
p. 274) 
In 1961, Warman revised the CACL to include 66 items 
divided into the three categories identified by factor 
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analysis in the 1960 study: College Routine (12 items), 
Vocational Choice (14 items), and Adjustment to Self and 
Others (40 items) (see Appendix C). In this study, data were 
collected from 21 university counseling centers listed in the 
1958-1960 Directory of Vocational Counseling Services 
representing a variety of geographic locations, institution 
sizes, and sources of financial support. As a variation of 
his 1960 study hypothesis, Warman tested the hypothesis that 
differences would exist among counseling centers' perceptions 
of the appropriateness of various student problems for 
discussion at the Counseling Center. 
Results of Warman's 1961 study supported his findings 
from his 1960 study. As in his 1960 study, the Vocational 
Choice factor was again reported to be most appropriate for 
discussion at the Counseling Center. Furthermore, Warman 
found that considerable variation existed among counseling 
centers surveyed as to the other two factors. Whereas 13 of 
the centers considered the Adjustment to Self and Others 
factor more appropriate than the College Routine factor, 
eight centers indicated the opposite. Additionally, the 
greatest variability within the three factors was with 
Adjustment to Self and Others. 
Supportive Studies Which Utilized the CACL 
Ogston, Altmann, and Conklin (1969) replicated Warman's 
(1961) study of 21 universities, but their study was 
conducted with Canadian institutions. In agreement with 
Warman's findings, the CACL results revealed significant 
differences among counseling centers surveyed on the 
appropriateness of the Vocational Choice and College Routine 
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factors. As with 13 of the centers surveyed in Warman's 1961 
study, 14 of the 21 centers surveyed by Ogston et al. ranked 
the Vocational Choice factor as most appropriate, followed by 
nearly equal rankings of problems with Adjustment to Self and 
Others and College Routine. Contrary to warman's (1960, 
1961) findings of significantly different perceptions of 
problems of Adjustment to Self and Others, problems of this 
factor were not rated as significantly different in this 
study. Ogston et al. could not determine conclusively the 
reason for this difference in results, but they suggested it 
was due to the time lag between studies. They supported this 
belief by noting that 38% of the counselors surveyed received 
their training in the United States, and therefore their 
responses would probably not be very different from those 
obtained from a U.S. study done the same year. 
As Warman (1960, 1961) found, several studies discovered 
significant differences in perceptions, particularly within 
the Adjustment to Self and Others factor. Barnes' (1970) 
used the CACL to determine and compare student, faculty, and 
administrator perceptions of the role of the Acadia 
University Counseling Centre. Of the student population 
measured, a 25% sample received the CACL, while another 25% 
sample received a similar checklist entitled, "The Counseling 
Frequency Check List." The latter asked students to indicate 
the frequency they believed each topic stated was discussed 
in the Counseling Centre. No significant differences were 
found between these two groups of student perceptions. 
Perceptions did differ between faculty and students regarding 
problems of Adjustment to Self and Others, the same factor 
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which prompted such differential perceptions in Warman's 
studies. Barnes' results indicated that faculty perceived 
the Counseling Centre as significantly more appropriate for 
discussions on Adjustment to Self and Others than did 
students. 
Another study finding differences in the Adjustment to 
Self and Others factor was that of Wilcove and Sharp (1971), 
who surveyed University of Wyoming students, parents of 
students, student services personnel, faculty, and counselors 
with the CACL. In concurrence with Warman's (1960, 1961) 
results, groups were found to have significant differences in 
perceptions. Specifically similar to Warman's (1960) Ohio 
State University study, Wilcove and Sharp found University of 
Wyoming counselors viewed problems of Adjustment to Self and 
Others as significantly more appropriate for their services 
than did other groups surveyed. In following Warman's 
suggestion from his 1960 study, Wilcove and Sharp also 
recommended reeducation of the university community, as well 
as education of counselors about these groups' perceptions 
and expectations. 
In their direct reexamination of warman's 1960 study, 
Resnick and Gelso (1971) studied six Ohio State university 
groups with the CACL and found again that differences in 
perceptions occurred with problems of Adjustment to Self and 
Others. In addition to the five groups originally surveyed 
by Warman, Resnick and Gelso also included students in an 
advanced undergraduate psychology course. In support of 
Warman's original results, Resnick and Gelso discovered that 
counselors viewed the Adjustment to Self and Others factor to 
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be more appropriate for discussion at the Counseling Center 
than any other group. Resnick and Gelso also found that all 
groups viewed problems of this factor as more appropriate in 
the year of their study (1971) than the year of the original 
study. One other significant difference existed in that 
counselors perceived College Routine problems as less 
appropriate than did faculty and students who had received 
counseling, another similarity to Warman's study. Due to the 
differential perceptions reestablished by this study, Resnick 
and Gelso concluded that the communication gap between 
counselors and other relevant university community groups had 
not decreased. 
Gelso, Karl, and O'Connell (1972) used the CACL to 
survey University of Maryland students in counseling, general 
student body members, and Counseling Division counselors with 
the intent of comparing results to Warman's (1960) findings. 
Just as Warman reported, Gelso et al. found that counselors 
considered problems of Adjustment to Self and Others as 
significantly more appropriate for discussion at the 
Counseling Center than did other groups surveyed. 
Attributing this discrepancy to a communication gap between 
Counseling Center staff and students, as did Resnick and 
Gelso (1971), these findings suggested to Gelso et al. that 
the gap had not reduced in the twelve years since Warman's 
pioneer study. 
Meyer's (1973) findings continued to support warman's 
(1960, 1961) results by again establishing significant 
differences, particularly within the Adjustment to Self and 
Others factor. Taking into account the same five groups 
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Warman examined in 1960, Meyer used the CACL to measure 
perceptions of the Washington State University Counseling 
Center. In agreement with warman's findings of differential 
perceptions, particularly regarding problems of Adjustment to 
Self and Others, Meyer's results divided the six groups into 
two opposing sets of views. The Counseling Center 
professionals, students before counseling, and student 
service personnel all perceived problems of Adjustment to 
Self and Others as most appropriate for discussion at the 
Counseling Center, followed by problems of Vocational Choice 
and College Routine. Students in general, faculty, and 
students after counseling all perceived problems of 
Vocational Choice as most appropriate, followed by problems 
of College Routine and Adjustment to Self and Others. Meyer 
also found that differences existed among classes, where 
freshmen perceived Vocational Choice problems as more 
appropriate than any other class, and between genders, where 
female students perceived problems of Adjustment to Self and 
Others as more appropriate than males. 
Scott and Smith (1973) administered the CACL to 314 
subjects, including faculty and Counseling Center 
professional staff. Further supporting warman's (1960) 
findings at Ohio State University, significant discrepancies 
in perceptions of counselor role were discovered between 
faculty and counselors, as well as within the faculty group 
in the area of problems with Adjustment to Self and Others. 
Counselors viewed such issues as significantly more 
appropriate for discussion at the Counseling Center than did 
faculty, while faculty viewed problems of College Routine and 
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Vocational Choice as significantly more appropriate than did 
counselors. 
Problems with Adjustment to Self and Others were again 
the focus of differential perceptions in Cohen's (1975) study 
at the State University Agricultural and Technical College in 
Delhi, New York. Cohen used the CACL to determine and 
compare perceptions of the university Counseling Center held 
by students, faculty, student personnel staff, Counseling 
Center staff, and administration. Similar to Warman's (1960, 
1961) findings, Cohen's results revealed the area of 
significant difference in perceptions among various subgroups 
of the college connnunity pertained to the appropriateness of 
discussing the Adjustment to Self and Others factor. In 
ranking the three categories of problems, all groups except 
Counseling Center staff reported problems of Adjustment to 
Self and Others were least appropriate for discussion as 
compared to issues of Vocational Choice and College Routine, 
a direct replication of Warman's 1960 findings. Counseling 
Center staff, however, believed problems of College Routine 
were less appropriate than problems of Adjustment to Self and 
Others, another similarity to Warman's study. 
At North Dakota State University, O'Brien and Johnson 
(1976) measured four groups with the CACL, including general 
students, prior Counseling Center clients, faculty, and 
Student Affairs staff. Results collected supported Warman's 
(1960, 1961) findings of significantly different perceptions, 
and the Adjustment to Self and Others factor once again 
emerged as the area of greatest variation. While three of 
the groups reported similarly, one group differed 
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considerably. The Student Affairs staff viewed the 
Adjustment to Self and Others factor as significantly more 
appropriate for discussion at the Counseling Center than did 
students, prior clients, or faculty. In fact, this factor 
was considered the least appropriate for discussion by the 
other three groups, all of which perceived problems of 
Vocational Choice as the most appropriate. 
Kohlan's (1975) research supported several of the 
aforementioned studies which found that counselors considered 
problems of Adjustment to Self and Others as more appropriate 
for discussion at counseling centers than other types of 
problems and more appropriate than did other groups. In a 
follow-up to Warman's 1961 study, Kohlan used the CACL to 
survey 97 counselors at 19 of the 21 counseling centers 
Warman surveyed. Kohlan's findings indicated that problems 
of Adjustment to Self and Others replaced warman's finding of 
Vocational Choice as most appropriate for discussion as 
perceived by Counseling Center professionals. Kohlan 
attributed this change from Warman's study to developments in 
counseling theory and training, and to separation and 
specialization of university services. 
After O'Brien and Johnson's research in 1976, the 
complete CACL was not used in another published study. A 
portion of the instrument was utilized in a study conducted 
at Brooklyn College by Puchkoff and Lewin (1987). In an 
effort to identify any correlation between perceptions of the 
appropriateness of a problem for discussion at the Counseling 
Center and perceptions of the center as being potentially 
helpful, Puchkoff and Lewin used the statements from the 
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Vocational Choice portion of the CACL to survey students. 
Their findings indicated no significant direct correlation 
between the two areas. 
Supportive Studies Which Utilized Methods Other Than the CACL 
In addition to the preceding studies, support of 
warman's (1960, 1961) findings of differential perceptions of 
university counseling centers has been established through 
survey instruments other than the CACL. 
Studies which utilized instruments similar to the CACL. 
Five studies, though utilizing instruments other than the 
CACL, included surveys closely resembling Warman's (1960, 
1961) instrument. These studies further contained findings 
similar to those of Warman. A study by King and Matteson 
(1959) at Michigan State University closely resembled 
Warman's study at Ohio State University. King and Matteson's 
research utilized a rating scale that included 40 statements 
of student problems. Students ranked each statement on a 
scale from zero to five indicating the likelihood that the 
student would take such a problem to the Counseling Center 
for assistance. Whereas Warman determined the CACL's three 
categories of Vocational Choice, College Routine, Adjustment 
to Self and Others through factor analysis after statements 
were collected, King and Matteson's survey included four 
similar areas to begin with: Personal Adjustment, Educational 
Problems, Vocational Problems, and Social Problems. In 
addition to the striking similarity between the content of 
the two surveys, King and Matteson's results indicated, 
similarly to Warman's, that students felt most free to go to 
the Counseling Center with problems in this order: 
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Educational Problems, Vocational Problems, Social Problems, 
and Personal Adjustment. Similarly, students in Warman's 
studies rated problems of Adjustment to Self and Others as 
least appropriate for discussion at their counseling centers. 
Furthermore, King and Matteson found significantly different 
perceptions dividing students between genders, upperclassmen 
and underclassmen, and previous clients versus non-clients. 
Fenix (1969) surveyed 235 Manila College students to 
measure perceptions of counselor role. Although the 
instrument was not described, it seemed similar to the CACL. 
Fenix defined the counselor role in terms of problems 
appropriate for discussion with a counselor at the Counseling 
Center. As with Warman's (1960, 1961) results, Fenix found 
vocational problems were considered most appropriate for 
discussion at the Counseling Center by both male and female 
respondents. In examining personal-social variables of 
students in relation to their perceptions, Fenix identified 
the following significant variables: mother's education, 
knowledge of the guidance office, amount of self-disclosure, 
and counseling experience. 
Benedict, Apsler, and Morrison (1977) surveyed students 
at the Charles River campus of Boston University to determine 
perceptions of the Counseling Center. While 76% of the 
sample agreed on a need for help with problems, the nature of 
the problems indicated differed. Vocational matters were the 
area in which assistance was needed for 35% of students, 
while 29% desired help with personal problems. Differences 
also existed in the types of problems students expected to 
bring to the Counseling Center, with 55% coming for academic 
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problems, 42% for vocational problems, and 37% for personal 
problems. When indicating what issues students felt the 
Counseling Center should address, 85% stated personal 
problems, 52% stated vocational problems, and 47% stated 
educational problems. In agreement with Warman's (1960) 
findings, the results of this study demonstrated several 
areas of respondent variations. 
A telephone survey conducted by Carney and Savitz (1980) 
asked Ohio State University faculty and students to estimate 
how common they believed 14 areas of concern were for 
students and how likely they would be to refer students to 
the Counseling Center for those concerns. Analysis 
established significant differences between faculty and 
students on 8 of the 14 items. Whereas faculty responses 
indicated academic issues were most problematic among 
students, student responses indicated problems of importance 
were substance abuse, career undecidedness, sexual concerns, 
lack of information about leisure opportunities, loneliness, 
moods, anxiety, and difficulties operating within the 
university system. In addition to different views of the 
priority of student concerns, perceptions also varied between 
faculty and students with respect to referrals. Students 
stated their likelihood of referring peers to the Counseling 
Center for problems with finances, career and job 
exploration, and scholastic issues. In contrast, faculty 
members reported their likelihood of referral for problems 
with substance abuse or other personal/social issues. Carney 
and Savitz's findings proved that in twenty years since 
Warman's (1960) initial findings, differences still existed 
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among groups in their perceptions of the Ohio State 
University Counseling Center, though specific details of 
differences may have shifted. 
A replication of the study by Carney and Savitz (1980) 
was conducted in 1986 and 1987 by Carney, Peterson, and 
Moberg (1990). Results indicated insignificant changes in 
perceptions from Carney and Savitz's findings, therefore 
proving the continued existence of differential perceptions 
of the Ohio State University Counseling Center as previously 
proven by Warman (1960). 
Differing populations surveyed. Research suggested that 
the existence of differential perceptions of counseling 
services was not limited to the populations surveyed by 
Warman (1960, 1961). Four studies surveyed perceptions held 
by specific populations not considered by Warman, including 
students grouped by academic class, residence, marital 
status, gender, drop-outs versus non-drop-outs, and 
ethnicity. 
A study at Washington State University specifically 
intended to examine perceptions of the Counseling Center in 
relation to academic and personal factors of respondents. 
Minge and Cass (1966) measured perceptions by administering a 
questionnaire to students and analyzing responses in relation 
to four groups: academic class, residence, marital status, 
and gender. Results concluded that females, unmarried 
students, sorority and dormitory residents, and sophomores 
and upperclassmen were significantly more aware of the 
Counseling Center than males, married students, fraternity 
and off-campus residents, and freshmen and graduate students. 
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Differential perceptions also existed among these groups in 
estimations of counseling staff number, educational training 
area, and educational achievement level. As with Warman's 
(1960) study, Minge and Cass' findings offer evidence of 
significantly differing perceptions of a university 
counseling center. 
Mccants' (1974) gathered perceptions in two areas, one 
of which Warman (1960) also examined. Mccants also surveyed 
four different populations, two of which Warman surveyed. At 
Virginia State College, Mccants assessed perceptions of 
counseling and personal adjustment expressed by drop-outs 
versus non-drop-outs. He further measured, as did Warman, 
perceptions held by counseled versus non-counseled students. 
Using an 18-item questionnaire to elicit such perceptions, 
Mccants found significant differences among respondents' 
feelings toward counseling and personal adjustment. 
Regarding perceptions of counseling, groups with 
significantly more positive perceptions than their 
counterparts included students who did not drop out of 
Virginia State College, students with low estimated family 
incomes, and students who utilized the Counseling Center. 
With regard to personal adjustment, groups with significantly 
more positive perceptions than their counterparts included 
students who did drop-out, graduate students, students with 
high academic averages and high estimated family income, and 
students who did not utilize the Counseling Center. Due to 
these significant differences, Mccants' results supported 
Warman's findings of differential perceptions of a counseling 
center, and further supported his findings of differential 
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perceptions of the counseling area of personal adjustment. 
In another population variation, Leung (1985) examined 
students of differing ethnic backgrounds to determine 
correlations between student ethnicity and counselor ethnic 
background/counseling approach. The three groups surveyed 
included Chinese students from three different universities 
in Hong Kong, Chinese students from the University of 
Manitoba, and European-Canadian students also from the 
University of Manitoba. Counseling variables measured 
included preference of counseling format, preference of 
counseling approach, counselor rating form and level of 
comfort, and personality measure of somatization. 
Differences in perceptions among groups were determined in 
analysis and divided students into their ethnic groups as 
predictors of personality measure of somatization and 
preference of counseling approach. While this study 
considered cross-cultural issues which Warman (1960, 1961) 
did not address, Leung's findings supported Warman's findings 
of differential perceptions. 
One further population exhibiting differential 
perceptions which Warman (1960, 1961) did not measure was 
that of freshmen students. Kilpatrick (1987) investigated 
freshmen perceptions and expectations about counseling 
services at selected community colleges in East Central 
Texas. Analysis revealed five areas of significantly 
different perceptions among students divided by three student 
attributes. Differential perceptions among students existed 
regarding use of tutoring services, discussion of personal 
problems with a counselor, and transferring to a four-year 
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university after associate degree completion. 
in perceptions emerged within ethnic groups. 
Similarities 
Results 
regarding the usefulness of testing services divided 
students' perceptions by gender, while expectations about 
transferring prior to associate degree completion divided 
students' perceptions by age. With these data reflecting 
significantly different freshmen perceptions and expectations 
about their counseling centers, Kilpatrick's study therefore 
supported Warman's (1961) within group findings of 
differential perceptions among several university counseling 
centers. 
Differing areas of perceptions surveyed. A number of 
studies validated Warman's (1960, 1961) findings of 
significantly different perceptions, but in areas Warman did 
not specifically measure. Differing areas surveyed included 
overall attitude toward counseling centers, knowledge of 
center staff and services, importance of certain counselor 
functions, and potential use of services. Furthermore, the 
examination of these different areas caused correlations of 
respondents' perceptions and various personal and academic 
factors to emerge, such as similarities in perceptions by 
grade point average, marital status, year in college, 
socioeconomic class, experience with counseling, military 
service, and gender. 
overall attitude toward counseling services. In order 
to measure student attitudes toward counseling services at 
Michigan State University, Form (1953) constructed the 
Counseling Attitude Scale, one of the earliest instruments 
for such a purpose. While results indicated that the overall 
Differential Perceptions 21 
attitude toward the Counseling Center was positive, 
underclassmen, non-veterans, and single students held 
significantly more favorable attitudes than upperclassmen, 
veterans, and married students. Attitudes also tended to be 
divided by grade point average, extra-curricular activities, 
size of home community, socioeconomic level of family, and 
high school counseling experience. Though this study 
assessed favorable and unfavorable attitudes toward the 
center versus warman's measurement of perceptions of the role 
of the center, both studies produced results indicating 
different views of and toward counseling services. 
Knowledge of counseling staff and services. Five 
studies' surveys explored respondents' knowledge of 
counseling services and staff functions. While Warman (1961) 
surveyed several counseling centers for perceptions in 
relation to student problems, Hartzke (1973) examined 
perceptions with regard to specific staff functions. A 90-
item questionnaire was used to gather Colorado community 
college students' and counselors' perceptions of the role of 
counseling staffs. Divided into 13 categories of possible 
counseling staff functions, results then yielded 13 
independent variables. Significant differences were 
determined with respect to 11 of the 13 variables between 
counselors and students, and between males and females. In 
comparing racial/ethnic groups, significant differences 
occurred for two variables. In support of Warman's results, 
Hartzke's findings indicated significantly different 
perceptions of counseling centers among a survey of multiple 
institutions of higher education. 
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Using a Q-sort instrument containing 60 statements of 
counseling center functions, Babcock (1976) surveyed ten 
Midwestern university counseling center directors, student 
affairs officers, counselors, counselor educators, and 
psychology educators. The survey statements, gathered from 
journals and books which addressed university counseling, 
were verified for comprehension by the accreditation board of 
university counseling centers. Through factor analysis, four 
different factors of respondents emerged. Factor A viewed 
individual counseling as the significantly preferred function 
of the counseling centers over consultation, outreach 
programs, and training. Factor B favored individual 
counseling as well, and also perceived academic support 
services as unimportant. Factor C supported several services 
of the counseling centers, including short-term counseling, 
student development research, and the use of 
paraprofessionals, but did not support long-term counseling 
or academic counseling. Finally, factor D favored 
consultation and outreach programs as the primary role of the 
counseling centers. Due to the differential perceptions 
established, Babcock's results supported Warman's (1961) 
findings related to multiple universities' counseling 
centers. 
Whereas Warman (1960, 1961) addressed perceptions of the 
appropriateness of topics at counseling centers, Brown (1978) 
studied perceptions of the importance of counselor functions. 
In an effort to determine discrepancies in perceptions of 
university and community college counselor functions, Brown 
surveyed students and counselors at Saint Louis University 
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and Forest Park Community College. Using a locally developed 
instrument, contrasts in perceptions were revealed indicating 
that students and counselors rated the importance of certain 
counselor functions differently. While counselors reported 
personal/social functions as more important than did 
students, students perceived educational/vocational and 
clerical/administrative type functions as more important than 
did counselors. Brown's results, therefore, supported 
warman's findings of differential perceptions of counselor 
role and counseling center functions. 
Bernard (1984) also surveyed knowledge of counseling 
services by utilizing the Community College Counselor Role 
Performance Instrument to survey Pepperdine University 
administrators, counselors, faculty, and students. 
Respondents were instructed to indicate the extent to which 
they believed counselor activities listed were performed at 
the Counseling Center. Findings included significantly 
different perceptions of counseling services for individual 
students. Counselors indicated that they believed the extent 
of their activity in this area was significantly greater than 
did the other three groups. Furthermore, students perceived 
services to groups as an ideal counselor activity 
significantly more frequently than did counselors or faculty. 
Such differences among the four groups in their perceptions 
of the Counseling Center supported Warman's (1960) findings. 
Johnson, Nelson, and Wooden (1985) developed a one-page 
questionnaire to survey University of Maryland at Baltimore 
County student and faculty perceptions and knowledge of 
Counseling Center services. The instrument asked respondents 
Differential Perceptions 24 
to answer yes, no, or uncertain to a list of 24 services as 
to whether the Counseling Center provided each service. The 
primary variation in perceptions was analyzed by Johnson et 
al. as the difference between the faculty being uninformed, 
and the students being misinformed. Whereas faculty seemed 
to base their responses on a general understanding of 
comprehensive mental health services provided by the 
Counseling Center, students viewed the Center more as an 
academic support and guidance service. Specific survey 
responses reflected these significantly different views, 
including answers to services involving job interviews, 
admission information, job searching, private tutoring, 
disability services, relationship counseling, assertiveness 
training, psychological therapy, academic advising, minority 
services, and medication. With significantly different 
perceptions established between faculty and students, Johnson 
et al. supported Warman's (1960) similar findings of 
counselor role perceptions at a public university. 
Potential use of counseling services. An oral survey of 
students at Western Illinois University was conducted by 
Fullerton and Potkay (1973) to gain and compare perceptions 
of student personal pressures, helps, and acceptability of 
using the university Counseling Center. One significant 
difference in responses was between males and females in 
their potential use of Counseling Center services. Fifty-six 
percent of males versus 75% of females reported they would 
consider using services, and 35% of males versus 21% of 
females said they would not. Another difference occurred 
with potential use of Counseling Center services combined 
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with whether or not counseling services should be offered at 
the university. Students with lower grade point averages, 
assumed to require greater help, endorsed both the offering 
and use of services to a significantly greater degree than 
students with higher grade point averages. By determining 
differences among students in their views toward the 
Counseling Center, Fullerton and Potkay supported Warman's 
(1960) findings of differential perceptions of a university's 
counseling services. 
Sununary 
Since its creation by Warman (1960), the CACL has been 
applied in at least 13 studies at 55 different institutions 
of higher education ranging from two-year community colleges 
to large public universities across the United States and 
Canada. However, the last published study using the 
instrument in its entirety was over twenty years ago with 
O'Brien and Johnson's research (1976). University groups 
surveyed with the CACL in Warman's studies as well as later 
studies include: faculty, counseling center staff, 
administrators, student personnel staff, academic advising 
staff, dormitory personnel, counseling center student 
clients, general students, pre- and post-counseled students, 
and parents/legal guardians of students. Using the CACL and 
similar instruments to measure perceptions of university 
counseling services, numerous studies between 1959 and 1990 
have supported Warman's (1960, 1961) findings of differential 
perceptions among varying campus populations. Among studies 
utilizing the CACL, the Adjustment to Self and Others factor 
seemed to prompt the most frequent and significant 
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differences in perceptions. Furthermore, in the years 
between the pioneer study and Kohlan's (1975) study, results 
seemed to indicate a shift in emphasis from the Vocational 
Choice factor to the Adjustment to Self and Others factor. 
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Chapter 3: Method 
Participants 
The pool of potential study participants included 245 
administrators, faculty, and students from Eastern Illinois 
University, a mid-sized Midwestern university. The 
administrators group consisted of the University President, 
Vice Presidents, Deans, and Department Chairs. The dual 
faculty-administrator role of Department Chairs posed a 
question as to group assignment. However, due to the 
percentage of time spent in administrative activities and the 
desire to increase the number in the potential administrator 
pool, Department Chairs were assigned to the administrators 
group. Therefore, 60 surveys were sent to a 100% sample of 
the administrator population. 
The letter "S" was chosen as the means of limiting 
faculty participants in Warman's (1960) original study, while 
still utilizing the letter of the alphabet with the greatest 
number of last names. In this study, the same method was 
applied to limit faculty and student participants. Faculty 
receiving surveys were those whose last names began with the 
letter "S." This resulted in a total of 65, a 10.5% sample 
of the total population of 619 faculty in Fall, 1996. The 
first 120 on-campus students whose last names began with the 
letter "S" also received surveys. This produced a 1.03% 
potential sample of the total enrolled population of 11,711 
students for Fall, 1996. The maximum number of 120 student 
participants was deliberately chosen to equal the total of 
the potential administrator and faculty participants. This 
was based upon the assumption that students would average a 
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lower return rate in comparison to the other groups. 
Of the 245 surveys sent, 129 (52.7%) were returned in 
response to the first or follow-up mailing. Of the 60 
surveys sent to administrators, 37 (61.7%) were returned. Of 
the 65 surveys sent to faculty, 35 (54.0%) were returned. Of 
the 120 surveys sent to students, 57 (47.5%) were returned. 
With regard to the gender of participants who returned 
the survey, 62 (48.1%) of the 129 respondents were male, 
while 67 (51.9%) were female. Within the administrator 
group, 27 (73.0%) of the 37 respondents were male, while 10 
(27.0%) were female. Within the faculty group, 21 (60.0%) of 
the 35 respondents were male, whereas 14 (40.0%) were female. 
Within the student group, 14 (24.6%) of the 57 respondents 
were male, and 43 (75.4%) were female. 
Materials 
Each of the 245 potential participants received a 
mailing which included an outer envelope with the 
participant's campus address, a cover letter from this writer 
with a return date deadline and a statement regarding 
confidentiality of responses (see Appendix A), a survey with 
instructions for completion and another printing of the 
return date deadline (see Appendix B), and a pre-addressed 
return envelope to this writer's campus office at the 
Counseling Center. Surveys were coded with a number in the 
lower right corner of the second page to determine which 
participants returned surveys. Participants who did not 
return a completed survey after the first mailing received a 
follow-up mailing with identical contents with the exception 
of a slightly revised cover letter (see Appendix A). 
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The survey instrument used for this study was a revised 
version (see Appendix B) of the Counseling Appropriateness 
Checklist (CACL) originated by Roy E. Warman (1960, 1961) and 
detailed in the Literature Review (see Appendix C). The 
complete CACL had not been used in a published study since 
O'Brien and Johnson's (1976) study at North Dakota State 
University. Since that time, only one published study by 
Puchkoff and Lewin (1987) utilized the CACL, and in that 
study, only excerpts from the Vocational Choice statements 
were used. Devised originally in 1958, the CACL statements 
of Student Concerns seemed in 1996 to be outdated in both 
wording and concepts. In order to modernize the instrument, 
it was decided that revisions would be necessary to better 
represent current language and issues related to student 
concerns. 
To edit the original CACL list of Student Concerns and 
to select new items, this writer obtained a complete list of 
student issues and diagnoses presented at the Eastern 
Illinois University Counseling Center during the first eight 
weeks of the Fall, 1996 semester (see Appendix D: List of 
Counseling Center Presenting Issues and Diagnoses Used to 
Revise CACL). The list included issues which were easily 
categorized into the three areas of Student Concerns. This 
list and all statements from the original CACL were 
considered by this writer and three university professors of 
a graduate counseling program. Several items from the 
original CACL were consolidated to avoid redundancy. Other 
items were used with minor language changes made according to 
current terminology or to place verb statements in agreement 
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with one another (see Appendix D: Revisions to Original CACL 
Items). New items were selected according to issues which 
would seem to represent a full range of potential issues 
discussed at a university counseling center (see Appendix D: 
Items Added to Revised CACL). 
Once edited, the revised CACL consisted of 30 items of 
Student Concerns modified and consolidated from the original 
CACL, and 30 new items. Whereas warman's (1961) CACL 
included a total of 66 items, this revised version consisted 
of 60 items. Among these items were 38 statements of the 
Adjustment to Self and Others scale, as compared to 40 in the 
1961 version; 13 statements of the College Routine scale, as 
compared to 14 originally; and 9 statements of the Vocational 
Choice scale, as compared to 12 previously. In the revised 
version of the CACL used for this study, as in all previous 
versions, the statements required a written response on a 
five-point Likert scale. However, rather than having the 
scale range from one ("Definitely Inappropriate") to five 
("Most Appropriate") as in warman's (1960, 1961) studies, the 
scale was revised to range from one ("Less Appropriate") to 
five ("More Appropriate") to prompt gradations of a single 
concept. 
At the conclusion of the 60 statements, respondents were 
asked how familiar they were with the Eastern Illinois 
Counseling Center. The three choices of answers included: 
''Have a good knowledge of its services and functions," "Have 
a fair knowledge of its services and functions," and "Am 
pretty uncertain of its services and functions." This item 
was used by Gelso, Karl, and O'Connell (1972), and though 
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their report suggested this item was part of the CACL, 
neither the item nor its results were reported in any other 
study reviewed. However, its usefulness to Counseling Center 
staff in gaining knowledge of respondents' familiarity with 
the Counseling Center was seen as due reason to include it 
regardless of uncertainty of its origin. The final items 
asked respondents to indicate which status applied to them 
(administrator, faculty, student, male, female) in order to 
verify status and gender groups and status-gender subgroups. 
Procedure 
Due to the wide distribution of the sample across the 
campus, a uniform administration of the survey was most 
readily achieved via Campus Mail. Faculty and administrators 
were sent surveys to their campus office address, while 
students were sent surveys to their on-campus, temporary 
address. The first mailing was sent to all 245 potential 
participants on November 1, 1996 with a November 15, 1996 
return date deadline. The follow-up mailing, which was 
received by potential participants who had not responded to 
the first mailing, was sent on December 2, 1996 with a 
December 13, 1996 return date deadline. 
Statistical Design 
Survey results were computed by the campus Director of 
Testing Services who utilized the Statistical Package for the 
Social Sciences program. Reliability tests were conducted 
for each of the three Student Concerns scales. For the three 
Student Concerns scales, mean score, one-way analysis of 
variance (ANOVA) by range, and two-tailed t-tests were 
conducted for within and between group comparisons of 
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combined groups, status groups (administrators, faculty, 
students), gender groups (males, females), and status-gender 
subgroups (male administrators, female administrators, male 
faculty, female faculty, male students, and female students). 
ANOVA and t-tests were limited to group comparisons due to 
subgroup samples being too small to declare valid significant 
differences. For scoring the Familiarity scale, chi-square 
analysis was conducted for combined groups, status groups, 
gender groups, and subgroups. 
Limitations 
Conclusions based upon the results of this study were 
expected to be limited in the following ways: 
1. Participants were not screened for previous 
counseling experience. They may have been impacted by prior 
counseling, which could have emphasized a particular scale. 
Answers, therefore, may have been a reflection of experience, 
rather than of current perceptions of the Counseling Center. 
2. The item regarding familiarity required respondents 
to self-rate their knowledge of Counseling Center services 
and functions. Participants with equal knowledge may have 
rated themselves differently based upon varying definitions 
of "good," "fair," and "uncertain." 
3. This project was directed by a Counseling Center 
employee introduced in the cover letter, and the survey 
return address was to the campus off ice of the employee in 
the Counseling Center. Regardless of confidentiality of 
responses promised in the cover letter, these factors may 
have influenced participants in their answers. 
4. Revisions made to the instrument may have been 
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biased by the editors. The revision process may also have 
been affected by use of a list of client presenting concerns 
from the campus Counseling Center. The use of this list may 
have resulted in an instrument reflective of current services 
at the Counseling Center in question, rather than a more 
general list of student issues presented at university 
counseling centers. 
5. The study was conducted at a mid-sized Midwestern 
university. Characteristics of this size university and of 
this particular geographic location may have limited the 
ability to generalize results to universities in diverse 
locations. 
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Chapter 4: Results 
Reliability Data 
The reliability coefficient for each of the three 
instrument scales was computed using Cronbach's Alpha method. 
Analyses were performed using the total score for each scale. 
Table 1 shows high reliability for all three Student Concerns 
scales. For the 38 items of the Adjustment to Self and 
Others scale, reliability was .97. For the 13 items of the 
College Routine scale, reliability was .92. For the nine 
items of the Vocational Choice scale, reliability was .94. 
Statistical Data 
Mean scores for Student Concerns scales: combined 
groups. status and gender groups. and status-gender 
subgroups. Analysis of all groups combined yielded mean 
scores for the three Student Concerns scales (Adjustment to 
Self and Others, College Routine, Vocational Choice). One 
hundred twenty-seven valid responses were considered, and 
answers ranged on a Likert scale from one ("Less 
Appropriate") to five ("More Appropriate"). The Adjustment 
to Self and Others scale received the highest overall mean 
score of 3.52 as seen in Table 2, followed by the College 
Routine scale depicted in Table 3 where the mean was 3.02, 
and finally, Table 4 shows the Vocational Choice scale mean 
was 2.73. 
For clarity in reporting, the five analysis groups were 
identified in all related tables as status groups 
(administrators, faculty, students) and gender groups (males, 
females). In calculating mean scores for the status groups 
on the Adjustment to Self and Others scale shown in Table 2, 
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Table 1 
Reliability for Student Concerns Scales 
Scale 
Adjustment to Self and Others 
College Routine 
Vocational Choice 
Number 
of Items 
38 
13 
9 
Scale 
Alpha 
.97 
.92 
.94 
Note. Adjustment to Self and Others scale includes item 
numbers: 1, 3, 5, 7, 8, 9, 13, 14, 16, 17, 18, 19, 20, 22, 
23, 25, 26, 27, 29, 31, 32, 33, 35, 36, 38, 39, 40, 41, 42, 
43, 45, 48, 49, 51, 53, 55, 57, 60. 
College Routine scale includes item numbers: 2, 4, 6, 10, 12, 
24, 30, 34, 44, 47, 50, 54, 58. 
Vocational Choice scale includes item numbers: 11, 15, 21, 
28, 37, 46, 52, 56, 59. 
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Table 2 
Mean Scores for Adjustment to Self and Others Scale: Combined 
Groups. Status Groups. and Gender Groups 
Group 
Combined groups 3.52 .83 127 
Status groups 
Administrators 3.78 .74 37 
Faculty 3.58 .79 33 
Students 3.32 .87 57 
Gender groups 
Males 3.46 .86 61 
Females 3.58 .80 66 
Note. Minimum possible response= 1 ("Less Appropriate"), 
maximum possible response= 5 ("More Appropriate"). 
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Table 3 
Mean Scores for College Routine Scale: Combined Groups, 
Status Groups, and Gender Groups 
Group 
Combined groups 3.02 .96 127 
Status groups 
Administrators 3.08 1.07 37 
Faculty 2.82 1.03 33 
Students 3.11 .83 57 
Gender groups 
Males 3.09 1.00 61 
Females 2.96 .92 66 
Note. Minimum possible response= 1 ("Less Appropriate"), 
maximum possible response= 5 ("More Appropriate"). 
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Table 4 
Mean Scores for Vocational Choice Scale: Combined Groups, 
Status Groups. and Gender Groups 
Group 
Combined groups 2.73 1.12 127 
Status groups 
Administrators 2.63 1.20 37 
Faculty 2.47 1.18 33 
Students 2.93 1.01 57 
Gender groups 
Males 2.79 1.15 61 
Females 2.66 1.09 66 
Note. Minimum possible response= 1 ("Less Appropriate"), 
maximum possible response= 5 ("More Appropriate"). 
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administrators mean was 3.78, faculty mean was 3.58, and 
students mean was 3.32. On the College Routine scale 
represented in Table 3, administrators mean was 3.08, faculty 
mean was 2.82, and students mean was 3.11. For the 
vocational Choice scale illustrated in Table 4, 
administrators mean was 2.63, faculty mean was 2.47, and 
students mean was 2.93. All three status groups, therefore, 
scored problems of Adjustment to Self and Others highest, 
followed by College Routine, and finally Vocational Choice. 
In considering mean scores for the gender groups, Table 
2 shows that on the Adjustment to Self and Others scale, 
males mean was 3.46, and females mean was 3.57. Table 3 
illustrates that on the College Routine scale, males mean was 
3.09, and females mean was 2.96. On the Vocational Choice 
scale seen in Table 4, males mean was 2.79, and females mean 
was 2.66. As with the status groups, both gender groups also 
scored the Student Concerns scales from Adjustment to Self 
and Others highest to Vocational Choice lowest. 
With regard to status-gender subgroup mean scores for 
the Student Concerns scales, results in Tables 5-7 could be 
used to rank subgroups by means on each of the three scales. 
On the Adjustment to Self and Others scale in Table 5, female 
administrators mean was 4.10, female faculty mean was 3.71, 
male administrators mean was 3.66, male faculty mean was 
3.49, female students mean was 3.41, and male students mean 
was 3.02. Table 6 reveals that on the College Routine scale, 
female administrators mean was 3.32, male students mean was 
3.21, male faculty mean was 3.14, female students mean was 
3.07, male administrators mean was 2.98, and female faculty 
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Table 5 
Mean Scores for Adjustment to Self and Others Scale: Status-
Gender Subgroups 
Subgroup 
Male administrators 3.66 .71 27 
Female administrators 4.10 .75 10 
Male faculty 3.49 .93 20 
Female faculty 3.72 .51 13 
Male students 3.02 .94 14 
Female students 3.41 .84 43 
Note. Minimum possible response= 1 ("Less Appropriate"), 
maximum possible response= 5 ("More Appropriate"). 
~-tests were not conducted due to small numbers in some 
subsamples. 
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Table 6 
Mean Scores for College Routine Scale: Status-Gender 
Subgroups 
Subgroup 
Male administrators 2.98 1.10 27 
Female administrators 3.32 .98 10 
Male faculty 3.14 1.03 20 
Female faculty 2.32 .85 13 
Male students 3.21 .77 14 
Female students 3.07 .85 43 
Note. Minimum possible response= 1 ("Less Appropriate"), 
maximum possible response= 5 ("More Appropriate"). 
~-tests were not conducted due to small numbers in some 
subsamples. 
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Table 7 
Mean Scores for Vocational Choice Scale: Status-Gender 
Subgroups 
Subgroup n 
Male administrators 2.54 1.20 27 
Female administrators 2.89 1.21 10 
Male faculty 2.84 1.17 20 
Female faculty 1.90 .96 13 
Male students 3.21 .94 14 
Female students 2.84 1.02 43 
Note. Minimum possible response= 1 ("Less Appropriate"), 
maximum possible response= 5 ("More Appropriate"). 
~-tests were not conducted due to small numbers in some 
subsamples. 
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mean was 2.32. on the vocational Choice scale shown in Table 
7, male students mean was 3.21, female administrators mean 
was 2.89, male faculty and female students means were 2.84, 
male administrators mean was 2.54, and female faculty mean 
was 1.90. As was true for the status and gender groups, five 
of the six status-gender subgroups rated problems of 
Adjustment to Self and Others highest, followed by College 
Routine, and finally, Vocational Choice. The exception was 
the male students subgroup, which rated both College Routine 
and Vocational Choice higher than the Adjustment to Self and 
Others scale. 
One way analysis of variance for Student Concerns 
scales: status and gender groups. 
One way analysis of variance (ANOVA) for status groups 
(Tables 8-10) and gender groups (Tables 11-13) revealed the 
only significant difference between groups occurred on the 
Adjustment to Self and Others scale. As seen in Table 8, 
this significant difference was found between administrators, 
where mean was 3.78, and students, where mean was 3.32 
(R < .OS, TUkey R)· 
T-tests for Student Concerns scales: combined grouys and 
status groups. 
Though ANOVA results revealed only one area of 
significant difference between groups, two-tailed ~-tests for 
paired samples indicated multiple areas of highly significant 
differences with combined groups and within status groups 
when Student Concerns scales were paired. Tables 14-16 
include results for combined groups and present highly 
significant differences in all three pairings of Student 
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Table 8 
One Way Analysis of Variance for Adjustment to Self and 
Others Scale: Status Groups 
Source 
Between groups 
Within groups 
Total 
2 
124 
126 
3.75 .03* 
Administrators Faculty 
Administrators 
Faculty 
Students 
3.78 
3.58 
3.32 
Note. *p < .05, Tukey ~-
* 
Students 
* 
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Table 9 
One Way Analysis of variance for College Routine Scale: 
Status Groups 
Source 
Between groups 
Within groups 
Total 
2 
124 
126 
1.05 .35 
Note. No two groups are significantly different at p < .OS, 
Tukey .Q. 
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Table 10 
One Way Analysis of Variance for Vocational Choice Scale: 
Status Groups 
Source 
Between groups 2 2.00 .14 
Within groups 124 
Total 126 
Note. No two groups are significantly different at p < .05, 
Tukey .Q. 
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Table 11 
One Way Analysis of Variance for Adjustment to Self and 
Others Scale: Gender Groups 
Source 
Between groups 
Within groups 
Total 
1 
125 
126 
.61 .44 
Note. No two groups are significantly different at p < .05, 
Tukey }2. 
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Table 12 
One Way Analysis of Variance for College Routine Scale: 
Gender Groups 
Source 
Between groups 
Within groups 
Total 
1 
125 
126 
.55 .46 
Note. No two groups are significantly different at p < .05, 
Tukey Q. 
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Table 13 
One Way Analysis of Variance for Vocational Choice Scale: 
Gender Groups 
Source 
Between groups 
Within groups 
Total 
1 
125 
126 
.43 .51 
Note. No two groups are significantly different at p < .05, 
Tukey 12· 
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Table 14 
T-Tests for Adjustment to Self and Others and College Routine 
Scales: Combined Groups and Status Groups 
Group 
Combined groups 
Status groups 
Administrators 
Faculty 
Students 
126 
36 
32 
56 
Adjustment to 
Self and 
Others 
M SD 
3.52 
3.78 
3.58 
3.32 
.83 
.74 
.79 
.87 
College 
Routine 
M SD 
3.02 
3.08 
2.82 
3.12 
.96 
1.07 
1.03 
.83 
4.64**** 
3.56*** 
3.39* 
1.42* 
Note. *p < .OS, two-tailed. ***p < .001, two-tailed. 
****p < .0001, two-tailed. 
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Table 15 
T-Tests for Adjustment to Self and Others and vocational 
Choice Scales: Combined Groups and Status Groups 
Group 
Combined groups 
Status groups 
Administrators 
Faculty 
Students 
126 
36 
32 
56 
Adjustment to 
Self and 
others 
M SD 
3.52 
3.78 
3.58 
3.32 
.83 
.74 
.79 
.87 
Vocational 
Choice 
M SD 
2.73 
2.63 
2.47 
2.93 
1.12 
1.20 
1.18 
1.01 
6.18**** 
5.35*** 
3.97**** 
2.13* 
Note. *p < .OS, two-tailed. ***p < .001, two-tailed. 
****p < .0001, two-tailed. 
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Table 16 
T-Tests for College Routine and Vocational Choice Scales: 
Combined Groups and Status Groups 
Group 
Combined groups 
Status groups 
Administrators 
Faculty 
Students 
126 
36 
32 
56 
College 
Routine 
3.02 
3.08 
2.82 
3.11 
.96 
1.07 
1.03 
.83 
Vocational 
Choice 
2.73 
2.63 
2.47 
2.93 
1.12 
1.20 
1.18 
1.01 
Note. *p < .OS, two-tailed. **p < .01, two-tailed. 
***p < .001, two-tailed. ****p < .0001, two-tailed. 
5.98**** 
4.92*** 
3.08* 
2.67** 
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Concerns scales (df = 126, R < .0001). Within the 
administrators group, significant differences again occurred 
on all three pairings of scales (df = 36, R < .001), as shown 
in Tables 14-16. The degree of significance varied within 
the faculty group, with the highest significance occurring 
between the Adjustment to Self and Others and Vocational 
Choice scales (df = 32, R < .0001) seen in Table 15, and 
lower significance with the remaining two pairings (df = 32, 
R < .05) shown in Tables 14 and 16. Two-tailed t-tests for 
the students group resulted in higher significance between 
the College Routine and Vocational Choice scales (df = 56, R 
< .01) depicted in Table 16, than with the other two pairings 
(df = 56, R < .05) illustrated in Tables 14 and 15. 
Chi-sguare analysis for Familiarity scale: status and 
gender groURS, and status-gender subgrouRs. 
The original purpose of including the familiarity item 
on the survey was to gather useful information for the 
Counseling Center staff by determining levels of familiarity 
among campus populations. It was considered at one point 
that results pertaining to the Student Concerns scales be 
computed excluding respondents who indicated uncertainty on 
the Familiarity scale on the basis that such uncertainty 
would prohibit valid perceptions of the Counseling Center. 
However, it was later determined that uncertain knowledge of 
the Center's services did not necessarily mean respondents 
could not still make meaningful choices about what types of 
concerns would be appropriate for discussion at the Center. 
Further, significant differences among groups were found to 
exist via mean score and t-test analyses without such 
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exclusion. Therefore, the following results are presented to 
satisfy the original intent of the familiarity item, and not 
to provide any direct cause-effect link to results from the 
Student Concerns data. 
Considering the 128 valid responses to the familiarity 
item, the chi-square in Table 17 demonstrates that among 
status group responses, 37 (28.9%) were from administrators, 
35 (27.3%) were from faculty, and 56 (43.8%) were from 
students. With answers ranging from, "Have a good knowledge 
of its services and functions," "Have a fair knowledge of its 
services and functions," and "Am pretty uncertain of its 
services and functions," Table 17 establishes that 21 (16.4%) 
respondents indicated good knowledge of Counseling Center 
services and functions, 50 (39.1%) indicated fair knowledge, 
and 57 (44.5%) indicated uncertainty. 
In examining between group differences in familiarity 
among status groups, it is important to consider the larger 
student sample weighing into percentages, and to note that 
some of the pools within the following results were quite 
small. As shown in Table 17, of the 21 respondents who 
indicated good knowledge of Counseling Center services and 
functions, 11 (52.4%) were administrators, while 5 (23.8%) 
were faculty, and 5 (23.8%) were students. Further, of the 
50 respondents who indicated fair knowledge, 17 (34.0%) were 
administrators, 16 (32.0%) were faculty, and 17 (34.0%) were 
students. Finally, of the 57 respondents who indicated 
uncertainty, 9 (15.8%) were administrators, 14 (24.6%) were 
faculty, and 34 (59.6%) were students. 
Because of the larger student sample weighing into the 
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Table 17 
Chi-Square Analysis for Familiarity Scale: Status Groups 
N 
Row ~ 
Familiarity Column ~ Admin. Fae. Stud. 
Good 
Fair 
Uncertain 
Column 
Total 
11 
52.4 
29.7 
17 
34.0 
45.9 
9 
15.8 
24.3 
37 
28.9 
Note. Admin. = Administrators. 
Stud. = Students. 
Pearson chi-square value = 14.8, 
Chi-square is significant at p < 
5 
23.8 
14.3 
16 
32.0 
45.7 
14 
24.6 
40.0 
35 
27.3 
5 
23.8 
8.9 
17 
34.0 
30.4 
34 
59.6 
60.7 
56 
43.8 
Fae. = Faculty. 
df = 4. 
.05, Pearson. 
Row 
Total 
21 
16.4 
50 
39.1 
57 
44.5 
128 
100 
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between group differences, it is perhaps more beneficial to 
examine within status group ratings of familiarity. As 
stated previously, it is important to note that some of the 
pools in the following results were quite small. Of the 37 
administrators who responded, the chi-square in Table 17 
illustrates that the largest segment, 17 (45.9%), indicated 
fair knowledge, while 11 (29.7%) indicated good knowledge, 
and 9 (24.3%) indicated uncertainty. Sixteen (45.7%) of the 
35 faculty respondents indicated fair knowledge, 14 (40.0%) 
indicated uncertainty, and 5 (14.3%) indicated good 
knowledge. Of the 56 students who responded, an overwhelming 
34 (60.7%) indicated uncertainty, whereas 17 (30.4%) 
indicated fair knowledge, and 5 (8.9%) indicated good 
knowledge. Based upon these results, the chi-square 
representing familiarity among status groups was found to be 
significant at Q < .OS, Pearson. 
In assessing familiarity ratings in terms of gender 
groups, the chi-square in Table 18 reveals that 62 (48.4%) of 
the 128 total respondents were male, and 66 (51.6%) were 
female. Of the 21 respondents who indicated good knowledge 
of Counseling Center services and functions, 9 (42.9%) were 
male, and 12 (57.1%) were female. Of the 50 respondents who 
indicated fair knowledge, 23 (46.0%) were male, and 27 
(54.0%) were female. Lastly, of the 57 respondents who 
indicated uncertainty, 30 (52.6%) were male, and 27 (47.4%) 
were female. 
Considering within gender group ratings of familiarity 
on the chi-square in Table 18, 30 (48.4%) of the 62 male 
respondents indicated uncertainty, 23 (37.1%) indicated fair 
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Table 18 
Chi-Square Analysis for Familiarity Scale: Gender Groups 
Familiarity 
Good 
Fair 
Uncertain 
Column 
Total 
Note. Pearson 
N 
Row ~ 
Column ~ Males 
9 
42.9 
Females 
12 
57.1 
14.5 18.2 
23 27 
46.0 54.0 
37.1 40.9 
30 27 
52.6 47.4 
48.4 40.9 
62 66 
48.4 51.6 
chi-square value = .78, df = 2. 
Row 
Total 
21 
16.4 
50 
39.1 
57 
44.5 
128 
100 
Chi-square is not significant at p < .OS, Pearson. 
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knowledge, and 9 (14.5%) indicated good knowledge. Of the 66 
female respondents, 27 (40.9%) indicated uncertainty, another 
27 (40.9%) indicated fair knowledge, and 12 (18.2%) indicated 
good knowledge. overall, both gender groups indicated 
uncertainty as the highest rating of familiarity and good 
familiarity as the lowest. The chi-square presented in Table 
18 was not found to be significant at R < .OS, Pearson. 
With regard to familiarity ratings among the six status-
gender subgroups, it is once more important to note that most 
of the pools in the subgroup results were very small, and 
that a larger student sample weighed into overall 
percentages. As the chi-square in Table 19 reveals, of the 
21 respondents who indicated good knowledge of Counseling 
Center functions and services, 8 (38.1%) were male 
administrators, 5 (23.8%) were female students, 4 (19.0%) 
were female faculty, 3 (14.3%) were female administrators, 1 
(4.8%) was a male faculty member, and 0 (0.0%) were male 
students. Of the 50 respondents who indicated fair 
knowledge, 14 (28.0%) were female students, 11 (22.0%) were 
male administrators, nine (18.0%) were male faculty, 7 
(14.0%) were female faculty, 6 (12.0%) were female 
administrators, and 3 (6.0%) were male students. Lastly, of 
the 57 respondents who indicated uncertainty, 23 (40.4%) were 
female students, 11 (19.3%) were male faculty, 11 (19.3%) 
were male students, 8 (14.0%) were male administrators, 3 
(5.3%) were female faculty, and 1 (l.8%) was a female 
administrator. 
As previously mentioned, it is perhaps more beneficial 
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to examine ratings of familiarity within status-gender 
subgroups due to the larger student sample weighing into 
percentages. Overall, three subgroups (male administrators, 
female administrators, female faculty) indicated fair 
knowledge most often, while the other three subgroups (male 
faculty, male students, female students) indicated 
uncertainty most often. Table 19 establishes that of the 27 
male administrators who responded, 11 (40.7%) indicated fair 
knowledge, while 8 (29.6%) indicated good knowledge, and 
another 8 (29.6%) indicated uncertainty. Of the 10 female 
administrators who responded, 6 (60.0%) indicated fair 
knowledge, while 3 (30.0%) indicated good knowledge, and 1 
(10.0%) indicated uncertainty. Of the the 21 male faculty 
respondents, 11 (52.4%) indicated uncertainty, 9 (42.9%) 
indicated fair knowledge, and 1 (4.8%) indicated good 
knowledge. Of the 14 female faculty who responded, 7 (50.0%) 
indicated fair knowledge, 4 (28.6%) indicated good knowledge, 
and 3 (21.4%) indicated uncertainty. Of the 14 male student 
respondents, 11 (78.6%) indicated uncertainty, while 3 
(21.4%) indicated fair knowledge, and 0 (0.0%) indicated good 
knowledge. Finally, of the 42 female students who responded, 
23 (54.8%) indicated uncertainty, 14 (33.3%) indicated fair 
knowledge, and 5 (11.9%) indicated good knowledge. The chi-
square presented in Table 19 was found not to be significant 
at R < .05, Pearson. 
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Chapter 5: Summary of Findings, Discussion, 
and Implications 
Summary of Findings 
Significant differences in perceptions were found to 
exist between administrators and students on the Adjustment 
to Self and others scale, as well as within status groups 
when mean scores for the three Student Concerns scales were 
compared. Analysis of the Familiarity scale also elicited 
differences between status groups. Gender, however, was not 
found to be significant on any of the four scales, and no 
tests of significance were conducted on subgroups due to 
small subsamples. overall, participants rated problems of 
the Adjustment to Self and others scale as most appropriate 
for discussion at the Counseling Center. All three status 
groups, both gender groups, and five of the six status-gender 
subgroups rated this scale highest, followed by the College 
Routine scale, and finally, the Vocational Choice scale. 
Discussion 
The present data are consistent with previous studies 
(e.g. Warman, 1960, 1961, Gelso, Karl, and O'Connell, 1972, 
Carney and Savitz, 1980) which found significant differences 
among university populations in their perceptions of the 
campus Counseling Center. Therefore, the null hypothesis is 
not supported. 
A key parallel between this study and previous studies 
relates to the Adjustment to Self and Others scale. The 
present study finds this scale to be the only one to prompt 
significant differences among subjects. Previous studies 
utilizing the CACL have also shown this scale to be the only 
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or the most significant area of differing perceptions 
(Warman, 1960, 1961, Scott and Smith, 1973, and O'Brien and 
Johnson, 1976). 
While results of this study agree with the existence of 
significant differences found in previous studies, it is 
interesting to note the shift in types of problems most of ten 
perceived as appropriate for counseling. Subjects in several 
studies between 1960 and 1976 utilizing the CACL and similar 
instruments rated vocational problems as most appropriate 
(e.g. Warman, 1960, 1961, Ogston, Altmann, and Conklin, 1969, 
Meyer, 1973). On the contrary, this study agrees with 
Kohlan's (1975) findings in the rating of the Adjustment to 
Self and Others scale as most appropriate. However, Kohlan 
only used the CACL to survey counselor perceptions, while the 
results of this study, which span administrators, faculty, 
and students, indicate that diverse campus groups rate the 
Adjustment to Self and Others scale as most appropriate. The 
exception of the male students subgroup, which rates the 
Vocational Choice and College Routine scales equally, but 
only slightly higher than those of the Adjustment to Self and 
Others scale, seems to agree with the aforementioned studies 
where career concerns were emphasized. 
It is further important to note that despite the one 
significant difference between administrators and students on 
the degree to which they found problems of the Adjustment to 
Self and Others scale to be appropriate, these groups 
remained uniform along with faculty, both Gender groups, and 
five of six status-gender subgroups in their ranking of the 
three areas of Student Concerns with Adjustment to Self and 
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Others as most appropriate, followed by College Routine 
problems, and lastly, Vocational Choice issues. In relation 
to previous published studies utilizing the CACL, this is, 
therefore, the first study to find such dominant emphasis of 
the Adjustment to Self and Others scale across diverse campus 
groups and subgroups. 
Additional Limitations 
Conclusions based upon the results of this study are 
limited in the following ways: 
1. The instructions on the survey regarding the 60 
Student Concerns items left room for differing interpretation 
by subjects. The statement, "Indicate on a scale from one 
('Less Appropriate') to five ('More Appropriate') how 
appropriate you think each Student Concern is for discussion 
at the Counseling Center," could have prompted responses 
ranging from factual answers reflecting what is known to be 
currently discussed at the Center to opinion of what should 
be discussed. Therefore, the imprecision of the instructions 
may have resulted in measurement of the reality of current 
Counseling Center functions, as opposed to the desired 
collection of independent judgments of what would be 
appropriate for discussion at the Center. 
2. Some subsamples were small to begin with, and when 
broken down by responses, became too small to conduct valid 
tests of significance. Therefore, subgroup results can be 
viewed for ranking of appropriateness of the Student Concerns 
scales and percentages on the Familiarity scale out of 
interest, but with no conclusive statements regarding 
significance. 
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3. During the semester in which this survey was 
administered, the historical, present, and future mission of 
the Counseling Center was part of an on-going debate across 
campus about a potential reorganization of student services. 
While little information was available to the average 
student, numerous campus administrators and Faculty Senate 
members were highly engaged in discussions. The 
controversial nature of the reorganization, as well as higher 
than normal discussion of Counseling Center services, may 
have influenced responses from those involved. It is 
important to note that an impressive amount of the discussion 
observed by this writer and reported by colleagues was not a 
correct reflection of past or present services, and therefore 
may have inaccurately skewed some participants' perceptions 
of the Counseling Center. 
Implications 
The revisions made to the CACL seem to have resulted in 
a highly reliable instrument. Moreover, the high overall 
return rate (52.7%) for the survey-by-mail format suggests 
ease of use by subjects and possibly campus-wide interest in 
the services of the Counseling Center. The effective 
utilization of this revised instrument is significant due to 
the wealth of previous studies with the original instrument 
and its lack of use since the mid-1970s. With an updated 
version of the CACL available, cross-decade trends in student 
issues and perceptions of university counseling services can 
be compared. 
The one status-gender subgroup, male students, which did 
not answer in unity with the other five in terms of ranking 
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the three scales also rated themselves by far the most 
uncertain of any group surveyed. One implication of this may 
be that male students' lack of knowledge of Counseling Center 
services contributed to their differences in perceptions from 
the more familiar groups. It could also suggest that the 
other five subgroups answered according to what services they 
know currently exist at the Counseling Center, rather than 
reporting what they think would be appropriate for discussion 
in counseling. 
Public universities exist to serve the state in which 
they reside, which is achieved by attending to the interests 
of its students. This would include aiding students in terms 
of individual supportive services, such as counseling. For 
decades, research utilizing the CACL has indicated emphasis 
on vocational issues as most appropriate for discussion at 
university counseling centers. However, the results of this 
study indicate a shift in college student counseling needs 
from career guidance to personal issues. It may also 
reflect, as Kohlan (1975) concluded, developments in 
counseling theory and training, as well as separation and 
specialization of university services. 
As results indicate, combined groups, status groups, 
gender groups, and five of six status-gender subgroups agree 
in perceptions of the Adjustment to Self and Others scale 
being most appropriate for discussion at the Counseling 
Center. Given the overall emphasis of this scale by 
administrators, faculty, and students, it would seem 
appropriate that the Counseling Center's focus should remain 
on assisting students with personal issues. 
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Suggestions for Future Research and Practice 
Clarifications within the instrument may answer several 
of the limitations discussed. The instructions to the 60 
Student Concerns items could ask participants to state their 
opinions of what is thought to be appropriate for discussion 
in counseling, as opposed to responding according to services 
currently known to exist. Participants could also be 
assessed for prior counseling experience by answering an item 
on the survey. This would allow the researcher to compare 
prior-counseled subjects to non-counseled subjects, and such 
an item could determine the relationship between previous 
counseling and current perceptions. 
The revised instrument may be used to measure and 
compare perceptions of additional campus groups. Such group 
examination could include racial and ethnic groups, students 
of varying ages and majors, previous Counseling Center 
clients versus students who have never utilized the Center, 
and staff who have or have not referred students to the 
Center. The instrument may also be used to compare results 
from Eastern Illinois University to those obtained at similar 
size public universities elsewhere in the country. 
Regarding the Familiarity scale, it is possible to avoid 
the ambiguity of the self-rated terms, "good," "fair," and 
"uncertain." Separate items requiring "yes" or "no" answers 
to questions of awareness of individual Counseling Center 
services could be rated on a uniform scale to determine a 
more consistent measurement of familiarity. Furthermore, one 
area of potential examination exists in the relationship 
between answers on the Familiarity scale and those on the 
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Student Concerns scale. 
Uncertainty regarding honest answers may be reduced if 
the survey were conducted by a researcher not on staff at the 
Counseling Center in question. Moreover, validity of 
responses may be further increased if the study were 
conducted during a time when a more typical amount of 
information about the Center exists across surveyed 
populations. In terms of the sample size, a larger pool of 
subjects would yield increased subsamples, which could then 
be legitimately compared. 
With the degree of familiarity with the Counseling 
Center established for status-gender subgroups, specific 
populations may be targeted by the Center for education about 
services available. Information may be administered through 
the use of pamphlets available at student orientations and 
student services offices throughout campus. Counseling 
Center staff may also convey the Center's role during campus 
outreach programs, in individual interaction with faculty and 
administrators, and through publicity in University 
publications. Such education about the Counseling Center may 
increase effective use of services by students and 
appropriate referrals by faculty and administrative staff. 
All groups surveyed agree that personal problems are 
most appropriate for discussion at the Counseling Center. It 
would seem fitting, then, that such a focus on services would 
be a priority when allocation of funding for the Center 
occurs. Furthermore, assistance with personal issues tends 
to require more sessions per client than issues related to 
academic or vocational concerns. Therefore, focusing on 
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personal issues may present a need for increased staffing at 
the Counseling Center. 
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Appendix A: 
Cover Letter to Potential Participants: 
Initial and Follow-Up Mailings 
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November 1, 1996 
Dear EIU administrator/faculty member/student, 
My name is Michele Melvin, and I am a counselor at the EIU 
Counseling Center, as well as a Specialist's Degree graduate 
student in Educational Psychology and Guidance. As part of 
my thesis, I am conducting a survey to measure student, 
faculty, and administrator perceptions of the Counseling 
Center. 
The survey is designed to measure to what extent the 
university community is accurately and/or adequately informed 
about the Counseling Center's services. It will also 
establish an inventory of the kinds of problems that plague 
students most, so that the Counseling Center can direct one-
on-one, group, and outreach programs toward current student 
needs. 
Please take just a few minutes to complete the survey. Be 
sure to complete both sides, then return it by Campus Mail in 
the pre-addressed envelope provided. It is very important 
that the survey be returned by FRIDAY, HOVBMBBR 15th. 
Your identity will remain completely confidential. 
Thank you so much for the few minutes it will take to 
complete the survey. Please know that because of your 
participation, EIU students will directly benefit. 
Sincerely, 
Michele A. Melvin 
EIU Counseling Center, 
Department of Educational 
Psychology and Guidance 
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December 2, 1996 
Dear EIU administrator/faculty member/student, 
My name is Michele Melvin, and I am a counselor at the EIU 
Counseling Center, as well as a Specialist's Degree graduate 
student in Educational Psychology and Guidance. A few weeks 
ago, you received a mailing from me which included a survey I 
am conducting as part of my thesis to measure student, 
faculty, and administrator perceptions of the Counseling 
Center. Knowing how hectic the school year can be, you may 
not have had an opportunity yet to complete the survey. 
The survey is designed to measure to what extent the 
university connnunity is accurately and/or adequately informed 
about the Counseling Center's services. It will also 
establish an inventory of the kinds of problems that plague 
students most, so that the Counseling Center can direct one-
on-one, group, and outreach programs toward current student 
needs. 
Please take just a few minutes to complete the survey. Be 
sure to complete both sides, then return it by Campus Mail in 
the pre-addressed envelope provided. It is very important 
that the survey be returned by FRIDAY, DECEMBER 13th. 
Your identity will remain completely confidential. 
Thank you so much for your time. Please know that because of 
your participation, EIU students will directly benefit. 
Sincerely, 
Michele A. Melvin 
EIU Counseling Center, 
Department of Educational 
Psychology and Guidance 
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Appendix B: 
Revised CACL and Key to Scales 
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Constituency Perceptions Survey 
INSTRUCTIONS: 
Indicate on a scale from 1 (Less Appropriate) to 5 (More Appropriate) how appropriate you 
think each Student Concern would be for discussion at the EIU Counseling Center. 
Less More 
Student Copcern Al2D[212[iil1~ Al212[212riil1~ 
EX. Have problems with friend(s) 1 2 0 4 5 
1. Unhappy in romantic relationship 1 2 3 4 5 
2. Feel inadequate in classes 1 2 3 4 5 
3. Beliefs conflict with family or church 1 2 3 4 5 
4. Need financial advisement for college 2 3 4 5 
expenses 
5. Feel homesick 1 2 3 4 5 
6. Need help choosing a major 1 2 3 4 5 
7. Do not feel accepted by peers 1 2 3 4 5 
8. Have low self-esteem 2 3 4 5 
9. Feel shy and insecure around others 2 3 4 5 
10. Study skills are poor 1 2 3 4 5 
11. Want more information on chosen career 1 2 3 4 5 
12. Have difficulty completing assignments on 2 3 4 5 
time 
13. Feel lonely 1 2 3 4 5 
14. Have an eating disorder 1 2 3 4 5 
15. Would like information on graduate 2 3 4 5 
schools 
16. Have roommate problems 2 3 4 5 
17. Feel depressed 1 2 3 4 5 
18. Have difficulty making friends 1 2 3 4 5 
19. Have considered or attempted suicide l 2 3 4 5 
20. Parents' expectations are too high 1 2 3 4 5 
21. Wondering what classes to take for career 1 2 3 4 5 
preparation 
22. Have problems with family 2 3 4 5 
23. Abusing or dependent upon drugs/alcohol 1 2 3 4 5 
24. Want to drop out of school 1 2 3 4 5 
25. Concerned about sexually transmitted 1 2 3 4 5 
diseases 
26. Need help with a relationship problem 1 2 3 4 5 
27. Have legal or judicial troubles 1 2 3 4 5 
28. Want information on job fairs 1 2 3 4 5 
29. Experiencing high anxiety or panic 1 2 3 4 5 
30. Considering changing majors 2 3 4 5 
31. Have been/am a victim of emotional, 1 2 3 4 5 
physical, or sexual abuse or assault 
32. Contemplating meaning of life 1 2 3 4 5 
OVER FOR PAGE 2 
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Less More 
Stndegt Cogeerg Appropriate Approprjate 
33. Upset with end of a relationship 1 2 3 
34. Have trouble understanding material in 1 2 3 
classes 
35. Coping with sexual identity 1 2 3 
36. Need couples counseling 1 2 3 
37. Want help deciding on a career 1 2 3 
38. Have problems controlling anger 1 2 3 
39. Feel pressure to have sex in a relationship 1 2 3 
40. Have very high expectations of self 1 2 3 
41. Going through parents' or own divorce 1 2 3 
42. Have conflicts with co-worker(s) 1 2 3 
43. Have a strong fear or phobia 1 2 3 
44. Grades are poor 1 2 3 
45. Parents are over-controlling 1 2 3 
46. Want assistance finding a job 1 2 3 
47. Can't find enough time to study 1 2 3 
48. Worried about someone's drug/alcohol 1 2 3 
problem 
49. Grieving over death of a loved one 1 2 3 
50. Considering transferring to another 1 2 3 
university 
51. Unable to have pleasurable sex life with 1 2 3 
partner 
52. Feel pressured by parents to choose 1 2 3 
particular career path 
53. Have obsessive thoughts/compulsive 1 2 3 
behaviors 
54. Afraid of making mistakes in classes 1 2 3 
55. Have questions about birth control 1 2 3 
56. Want career tests to clarify professional 1 2 3 
goals 
51. Have problems fulfilling responsibilities 1 2 3 
58. Interested in obtaining scholarship 1 2 3 
information 
59. Doubting career choice 1 2 3 
60. Find it difficult to be assertive 1 2 3 
How familiar are you with the EIU Counseling Center? (eheck one) 
__ Have a good knowledge of its services and functions 
__ Have a fair knowledge of its services and functions 
__ Am pretty uncertain of its services and functions 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
Please circle which apply to you: STUDENf 
FEMALE 
FA CUL IT 
MALE 
ADMINISTRATOR 
Thank you for your time! 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
Please return this survey through Campus Mail in the enclosed pre-addressed envelope 
BY FRIDAY, DECEMBER 13th. 
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Key to Scales: Revised CACL 
Scale 
Adjustment to Self and Others 
Total Number of Items 
38 
Items 
1. Unhappy in romantic relationship 
3. Beliefs conflict with family or church 
5. Feel homesick 
7. Do not feel accepted by peers 
8. Have low self-esteem 
9. Feel shy and insecure around others 
13. Feel lonely 
14. Have an eating disorder 
16. Have roommate problems 
17. Feel depressed 
18. Have difficulty making friends 
19. Have considered or attempted suicide 
20. Parents' expectations are too high 
22. Have problems with family 
23. Abusing or dependent upon drugs/alcohol 
25. Concerned about sexually transmitted diseases 
26. Need help with a relationship problem 
27. Have legal or judicial troubles 
29. Experiencing high anxiety or panic 
31. Have been/am a victim of emotional, physical, or sexual 
abuse or assault 
32. Contemplating meaning of life 
(items continue) 
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Items 
33. Upset with end of a relationship 
35. Coping with sexual identity 
36. Need couples counseling 
38. Have problems controlling anger 
39. Feel pressure to have sex in a relationship 
40. Have very high expectations of self 
41. Going through parents' or own divorce 
42. Have conflicts with co-worker(s) 
43. Have a strong fear or phobia 
45. Parents are over-controlling 
48. Worried about someone's drug/alcohol problem 
49. Grieving over death of a loved one 
51. Unable to have pleasurable sex life with partner 
53. Have obsessive thoughts/compulsive behaviors 
55. Have questions about birth control 
57. Have problems fulfilling responsibilities 
60. Find it difficult to be assertive 
Scale 
College Routine 
Total Number of Items 
13 
Items 
2. Feel inadequate in classes 
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4. Need financial advisement for college expenses 
6. Need help choosing a major 
10. Study skills are poor 
12. Have difficulty completing assignments on time 
24. Want to drop out of school 
30. Considering changing majors 
34. Have trouble understanding material in classes 
44. Grades are poor 
47. Can't find enough time to study 
50. Considering transferring to another university 
54. Afraid of making mistakes in classes 
58. Interested in obtaining scholarship information 
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Scale 
Vocational Choice 
Total Number of Items 
9 
Items 
11. Want more information on chosen career 
15. Would like information on graduate schools 
21. Wondering what classes to take for career preparation 
28. Want information on job fairs 
37. Want help deciding on a career 
46. want assistance finding a job 
52. Feel pressured by parents to choose particular career 
path 
56. want career tests to clarify professional goals 
59. Doubting career choice 
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Appendix C: 
Original CACL and Key to Scales 
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Counseling Appropriateness Checklist 
Read over the following list of problems. For each problem, decide to what extent you think it would be 
appropriate for a student to discuss it with a Counseling Center counselor. 
Less More 
Student Concern Appropriate Appmpriate 
1. Disappointed in a love affair 1 2 3 4 5 
2. Home life unhappy 1 2 3 4 5 
3. Ineffective use of study time 1 2 3 4 5 
4. Going in debt for college expenses 1 2 3 4 5 
5. Troubled by moral values of others 1 2 3 4 5 
6. Doubting the wisdom of my vocational 1 2 3 4 5 
choice 
7. Choosing best courses to prepare for a job 1 2 3 4 5 
8. Not knowing how to study effectively 1 2 3 4 5 
9. Want to be more popular 1 2 3 4 5 
10. Am I qualified for the vocation I'm 1 2 3 4 5 
considering 
11. Science conflicting with my religion 1 2 3 4 5 
12. Want to know what I'm suited for 1 2 3 4 5 
13. Am I in the proper curriculum? 1 2 3 4 5 
14. Lacking self-confidence 1 2 3 4 5 
15. Not getting as much out of my studying as 1 2 3 4 5 
I put into it 
16. Feel inadequate about social skills 1 2 3 4 5 
17. Want some sort of scholarship to help on 1 2 3 4 5 
expenses 
18. Am good at several occupations and don't 1 2 3 4 5 
know which to choose 
19. Having beliefs that differ from my church 1 2 3 4 5 
20. Considering many fields but not certain 1 2 3 4 5 
about any one 
21. Having to wait too long to get married 1 2 3 4 5 
22. Taking things too seriously 1 2 3 4 5 
23. Not getting studies done on time 1 2 3 4 5 
24. Want to drop out of school 1 2 3 4 5 
25. Don't know what to believe about God 1 2 3 4 5 
26. Want to learn more about my chosen 1 2 3 4 5 
profession 
27. Being in love 1 2 3 4 5 
28. Getting back in college after dismissal 1 2 3 4 5 
29. Parents making too many decisions for me 1 2 3 4 5 
30. Want to achieve better study habits 1 2 3 4 5 
31. Have no close friends in college 1 2 3 4 5 
32. What type of job would be best for me? 1 2 3 4 5 
33. Have conflicts about religion 1 2 3 4 5 
34. Not happy with present major but no 1 2 3 4 5 
alternatives in mind 
35. Having trouble with one or both parents 1 2 3 4 5 
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Less 
Student Concern Appropriate 
36. Afraid to do new and different things 1 2 
37. Do not know when to talk, when to be still 1 2 
38. Want information about different vocations 1 2 
39. Tend to avoid my responsibilities and 1 2 
obligations 
40. Want help in a marital problem 1 2 
41. Unable to discuss certain problems at home 1 2 
42. Cry over little things 1 2 
43. Difficulty forming new friendships 1 2 
44. Want a career in which my personality 1 2 
won't clash with the field 
45. Confused on some moral questions 1 2 
46. Too many personal problems 1 2 
47. Need advice about marriage 1 2 
48. P-arents old-fashioned in their ideas 1 2 
49. Too easily discouraged 1 2 
50. Not having enough time to study 1 2 
51. Need to decide on an occupation 1 2 
52. Easily upset by unexpected changes in 1 2 
plans 
53. Too inhibited in sex matters 1 2 
54. P-arents expecting too much of me 1 2 
55. Depressed and unhappy about my situation 1 2 
56. Want assistance in learning proper study 1 2 
methods 
57. Ill at ease with other people 1 2 
58. Need a part time job now 1 2 
59. Want interest tests to clarify vocational 1 2 
goals 
60. Differing from my family in religious 2 
beliefs 
61. Afraid of making mistakes 1 2 
62. Deciding whether to go steady 1 2 
63. Want information about different 1 2 
curriculum 
64. Not getting along with a member of my 2 
family 
65. Feeling inferior 1 2 
66. Have too few social contacts 1 2 
To what extent are you familiar are you with the University Counseling Center? 
___ Have a good knowledge of its services and functions 
___ Have a fair knowledge of its services and functions 
___ Am pretty uncertain of its services and functions 
More 
Approoriate 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
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Key to Scales: Original CACL 
Scale 
Adjustment to Self and Others 
Total Number of Items 
40 
Items 
1. Disappointed in love affair 
2. Home life unhappy 
5. Troubled by moral values of others 
9. Want to be more popular 
11. Science conflicting with my religion 
14. Lacking self-confidence 
16. Feel inadequate about social skills 
19. Having beliefs that differ from my church 
21. Having to wait too long to get married 
22. Taking things too seriously 
24. Feel timid in presence of other people 
25. Don't know what to believe about God 
27. Being in love 
29. Parents making too many decisions for me 
31. Have no close friends in college 
33. Have conflicts about religion 
35. Having trouble with one or both parents 
36. Afraid to do new and different things 
37. Do not know when to talk, when to be still 
39. Tend to avoid my responsibilities and obligations 
40. Want help in a marital problem 
41. Unable to discuss certain problems at home 
(items continue) 
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Items 
42. Cry over little things 
43. Difficulty forming new friendships 
45. Confused on some moral questions 
46. Too many personal problems 
47. Need advice about marriage 
48. Parents old-fashioned in their ideas 
49. Too easily discouraged 
52. Easily upset by unexpected changes in plans 
53. Too inhibited in sex matters 
54. Parents expecting too much of me 
55. Depressed and unhappy about my situation 
57. Ill at ease with other people 
60. Differing from my family in religious beliefs 
61. Afraid of making mistakes 
62. Deciding whether to go steady 
64. Not getting along with a member of my family 
65. Feeling inferior 
66. Have too few social contacts 
Scale 
College Routine 
Total Number of Items 
12 
Items 
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3. Ineffective use of study time 
4. Going in debt for college expenses 
8. Not knowing how to study effectively 
15. Not getting as much out of my studying as I put into it 
17. Want some sort of scholarship to help on expenses 
23. Not getting studies done on time 
28. Getting back in college after dismissal 
30. Want to achieve better study habits 
34. Not happy with present major but no alternatives in mind 
50. Not having enough time to study 
56. want assistance in learning proper study methods 
58. Need a part time job now 
Scale 
Vocational Choice 
Total Number of Items 
14 
Items 
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6. Doubting the wisdom of my vocational choice 
7. Choosing best courses to prepare for a job 
10. Am I qualified for the vocation I'm considering? 
12. Want to know what I'm suited for 
13. Am I in the proper curriculum? 
18. Am good at several occupations and don't know which to 
choose 
20. Considering many fields but not certain about any one 
26. Want to learn more about my chosen profession 
32. What type of job would be best for me? 
38. Want information about different vocations 
44. Want a career in which my personality won't clash with 
the field 
51. Need to decide on a vocation 
59. Want interest tests to clarify vocational goals 
63. Want information about different curriculum 
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Appendix D: 
Revisions to the CACL 
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List of Counseling Center Presenting Issues and Diagnoses 
Used to Revise CACL 
Issues and Diagnoses 
Family dysfunction 
Depression 
Relationship conflicts 
Co-dependency 
Panic disorder 
Judicial Affairs problem 
Adjustment disorder 
Low self-esteem 
Substance abuse/addiction 
Procrastination 
Poor decision-making skills 
Abuse victim 
Couples counseling 
Anger management 
Child abuse survivor 
Perfectionism 
Dysfunctional family 
Suicidal ideation/attempt 
Obsessive-compulsive disorder Anxiety disorder 
Parents separating 
Impulse control disorder 
Anger management 
Sexual orientation 
Eating disorder 
Conflict with co-worker 
Divorce 
Over-eating 
Self-mutilation 
Addiction recovery 
Grief 
Sexual problems 
Disrupted sleeping 
Suicide of loved one 
Rape victim 
Stress 
Communication problems 
Academics/grades 
Adult child of an alcoholic 
Speech anxiety 
Poor study skills 
Relationship termination 
Homesickness 
Phobia 
Incest survivor 
Money management problems 
Physically and/or emotionally abusive relationship 
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Revisions to Original CACL Items 
Original CACL Item Revised CACL Item 
1. Disappointed in a love 
affair 
2. Home life unhappy I 35. 
Having trouble with one or 
both parents I 48. Parents 
old-fashioned in their 
ideas I 64. Not getting 
along with a member of my 
family 
1. Unhappy in romantic 
relationship 
22. Have problems with family 
3. Ineffective use of study 10. Study skills are poor 
time I 8. Not knowing how 
to study effectively I 15. 
Not getting as much out of 
my studying as I put into 
it I 23. Not getting 
studies done on time I 30. 
Want to achieve better 
study habits I 56. Want 
assistance in learning 
proper study methods 
4. Going in debt for college 4. Need financial advisement 
expenses for college expenses 
6. Doubting the wisdom of my 59. Doubting career choice 
vocational choice 
Original CACL Item 
7. Choosing best courses to 
prepare for a job I 13. Am 
I in the proper 
curriculum? 
Differential Perceptions 95 
Revised CACL Item 
21. Wondering what classes to 
take for career 
preparation 
10. Am I qualified for the 11. Want more information on 
vocation I'm considering I chosen career 
26. Want to learn more 
about my chosen profession 
12. Want to know what I'm 
suited for I 18. Am good 
at several occupations and 
don't know which to choose 
I 20. Considering many 
fields but not certain 
about any one I 32. What 
type of job would be best 
for me? I 38. Want 
information about 
different vocations I 44. 
Want a career in which my 
personality won't clash 
with the field I 51. Need 
to decide on an occupation 
6. Need help choosing a major 
I 37. Want help deciding 
on a career 
59. Want interest tests to 56. Want career tests to 
clarify vocational goals clarify professional goals 
Original CACL Item 
14. Lacking self-confidence 
65. Feeling inferior 
16. Feel inadequate about 
social skills I 57. Ill 
ease with other people 
17. Want some sort of 
scholarship to help on 
expenses 
I 
at 
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Revised CACL Item 
8. Have low self-esteem 
9. Feel shy and insecure 
around others 
58. Interested in obtaining 
scholarship information 
19. Having beliefs that differ 3. Beliefs conflict with 
from my church/ 33. Have family or church 
conflicts about religion I 
60. Differing from my 
family in religious 
beliefs 
24. Feel timid in the presence 60. Find it difficult to be 
of others assertive 
25. Don't know what to believe 32. Contemplating meaning of 
about God I 45. Confused life 
on some moral questions 
29. Parents making too many 
decisions for me 
31. Have no close friends in 
college I 66. Have too few 
social contacts 
45. Parents are over-
controlling 
13. Feel lonely 
Original CACL Item 
34. Not happy with present 
major but no alternatives 
in mind I 63. Want 
information about 
different curriculum 
39. Tend to avoid my 
responsibilities and 
obligations 
40. Want help in a marital 
problem I 41. Need advice 
about marriage 
42. Cry over little things I 
55. Depressed and unhappy 
about my situation 
43. Difficulty forming new 
friendships 
50. Not having enough time to 
study 
53. Too inhibited in sex 
matters 
Differential Perceptions 97 
Revised CACL Item 
30. Considering changing 
majors 
57. Have problems fulfilling 
responsibilities 
26. Need help with a 
relationship problem I 36. 
Need couples counseling 
17. Feel depressed 
18. Have difficulty making 
friends 
12. Have difficulty completing 
assignments on time I 41. 
Can't find enough time to 
study 
51. Unable to have pleasurable 
sex life with partner 
54. Parents expecting too much 20. Parents' expectations are 
of me too high 
58. Need a part time job now 46. Want assistance finding a 
job 
54. Afraid of making mistakes 61. Afraid of making mistakes 
in classes 
Differential Perceptions 98 
Items Added to Revised CACL 
2. Feel inadequate in classes 
5. Feel homesick 
7. Do not feel accepted by peers 
14. Have an eating disorder 
15. Would like information on graduate schools 
16. Have roonunate problems 
19. Have considered or attempted suicide 
23. Abusing or dependent upon drugs/alcohol 
24. Want to drop out of school 
25. Concerned about sexually transmitted diseases 
27. Have legal or judicial troubles 
28. Want information on job fairs 
29. Experiencing high anxiety or panic 
31. Have been/am a victim of emotional, physical, or sexual 
abuse or assault 
33. Upset with end of a relationship 
34. Have trouble understanding material in classes 
35. Coping with sexual identity 
38. Have problems controlling anger 
39. Feel pressure to have sex in a relationship 
40. Have very high expectations of self 
41. Going through parents' or own divorce 
42. Have conflicts with co-worker 
43. Have a strong fear or phobia 
44. Grades are poor 
48. Worried about someone's drug/alcohol problem 
49. Grieving over death of a loved one 
(items continue) 
Differential Perceptions 99 
so. Considering transferring to another university 
52. Feel pressured by parents to choose particular career 
path 
53. Have obsessive thoughts/compulsive behaviors 
55. Have questions about birth control 
